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ABSTRACT

Language has generally been characterized as a tool of communication
between people, the mean by which man expresses his feelings and thoughts. It has
been the subject of research from various angles and methodological standards
that largely reflect the variety of dimensions from which it can be studied but also
the prevailing analysis trends. Language is also seen as a social process, as a way
of creating interpersonal relationships and expressing emotions. Therefore,
integrated language teaching takes into account the social character of the language
and relies on it. The linguistic and cultural diversity within the European Union
has created new demands for multilingual European citizens. To meet the new
requirements, it is necessary, educational strategies to be designed by those
who actively involved in foreign language education in various countries in a
new context, which will ensure the “productivity” of learning foreign languages
in the implementation of foreign language education. There is an urgent need
to promote the process of communicative teaching, so that the student who learns
the specific foreign language transmits his own concepts, in the cases, interacting
and trying to adapt to the common knowledge and even the linguistic ability of a
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person that this language is his/her mother tongue. The approach to the service
of the communicative type of teaching emphasizes the communicative function
of the language and tries to create in the students the opportunities for functional
use of the language code, similar to those they will encounter outside the classroom.
Students need to connect with each other to build friendly relationships within
the classroom that becomes a student community. This effort also includes this
paper, which introduces the model of socio-cognitive learning theory in the context
of the communicative approach to the teaching and learning of foreign languages.

Key Words: socio-cognitive learning, communicative approach, model of two-
way determinism, State and Activity Verbs
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INTRODUCTION

Language has generally been characterized as a tool of communication
between people, the mean by which man expresses his feelings and thoughts.

A highly multidimensional phenomenon (both: individual and social,
multifaceted and heterogeneous)’, language has been the subject of research
from various angles and methodological standards that largely reflect the variety
of dimensions from which it can be studied (language theory, sociolinguistics,
psycholinguistics, philosophy) but also the prevailing analysis trends.

Thus, it has from time to time been treated as a system of contradictions
and differences in its oral and written form (systematic dimension) (Saussure
1916, pp.9-15), as an innate mechanism genetically predetermined in man,
which is activated in the given language community (genetic, biological
dimension) (Chomsky 1979, p.206), and as a social phenomenon in the context
of the social sciences and anthropology in its relation to social parameters
and which regulate its forms and uses (sociolinguistic dimension) (Labov
1971, p.105). At the same time, the language is treated in relation to purely
philosophical and cognitive issues that signal its basic dimension of transmitting
and decoding messages.

However, new requirements for multilingual European citizens have been
created, by promoting and managing linguistic and cultural diversity within
the European Union. Satisfaction of the created needs presupposes on the one
hand the implementation of a specific language policy plan at the supranational
level, and on the other hand, the formation and implementation of a separate
foreign language educational policy which ensures the “productivity” of learning
foreign languages in the educational institutions of the various states.

! Babiniotis (1998, p.19), states about language “Language as a whole is something multifaceted
and heterogeneous. Pressing at the same time in various scientific fields — in the physical, the normal,
the psychological — still belongs to both the individual and society. So we can’t classify it in any category
of human events, because we can’t discover its unity”

11



The Modern Higher Education Review Ne 5, 2020 ISSN 2518-7635 (Print)

This paper is the fruit of raising awareness and addressing these new
demands. Satisfaction of these needs has arisen from the design of educational
strategies by those actively involved and engaged in foreign language education
in various countries. In light of the design of educational strategies to meet
the new requirements, the purpose of this article is to introduce the educational
model of socio-cognitive learning theory for teaching and learning foreign
languages, presenting the case of the teaching of State and Activity Verbs where
English is taught as a foreign language in the classroom.

GOAL OF FOREIGN LANGUAGE TEACHING

A foreign language learner’ has already developed the ability to think
and speak in his/her mother tongue’. It is necessary for him/her to interact
with the culture of the foreign language in order to learn to express its ideas,
perceptions and opinions. There is an urgent need to promote the process
of communicative teaching, so that the student who learns the specific foreign
language transmits his own concepts, in the cases, interacting and trying
to adapt to the common knowledge and even the linguistic ability of a person
that this language is his/her mother tongue.

Theapproach to the service of the communicative type of teaching emphasizes
the communicative function of the language and tries to create in the students
the opportunities for functional use of the language code, similar to those they
will encounter outside the classroom®.

Starting with the gradual approach of communication in teaching, the socio-
cognitive theory of learning’ serves the following purposes in teaching —
learning a foreign language:

“a. It offers models for a gradual approach and gradual familiarization
with the ideas, values, perceptions, attitudes, ways of thinking and acting
of the community that have as a mother tongue the foreign language that
the student learns.

b. Directs students to build the mechanisms that contribute
to the assimilation of knowledge of the new language system.

c. It helps them with the internal symbolic coding to acquire the ability
to deduce from the data of the senses (recruitment of stimuli — information

2 Richards (1985, pp. 4-10) gives a brief overview of the nature of foreign language teaching and learn-
ing (Language policies and goals, Language curriculum development).

* Regarding the learning of a foreign language as a second code of communication, see Pappas (2004,
p-p- 18-23).

* The general context of the communicative approach to teaching and learning foreign languages
is given by Yule (1985, p. 154).

* Albert Bandura holds a special place in the psychological theory of “social learning” This is the learn-
ing that is carried out by the observer after monitoring the behavior and the consequences of the actions
of the person-model. The social conditions in which this form of learning takes place and the person-
al-cognitive factors of the individual-observer are components of the so-called “socio-cognitive learning”
as formed after the newer research of A. Bandura (Pappas 2004, p. 92).
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from the sensory organs) in the area of abstract thinking and in programmatic
action.

d. With the internal-symbolic representation and the practical repetition,
they manage to acquire the ability to use oral and written speech correctly
and to conquer all the structures and textures related to semantics, morphology,
sociolinguistics, psycholinguistics, phonetic-phonology of the new language
system.

e. Finally, with the self-knowledge that students can acquire, they will
be able to self-strengthen and feedback through individual and collaborative
acquisition and utilization of knowledge” (Pappas 2004, p.p. 139-140).

BASIC STAGES OF TRANSITION FOR DATA CONVERSION
INTO TEACHING PRACTICE

The formation of the didactic model of socio-cognitive learning® requires
the transition (Paparizos 1989, p.26) of linguistic elements and other data
to various stages during which their gradual transformation into a didactic
act will take place. These successive stages are theory, method and technique,
as shown by the following diagram (Mitsis 1999, p.102):

THE TRANSFER STAGES
LANGUAGE TEACHING
THEORY
METHOD ] —> Stages
TECHNIQUE
SCHOOL CLASS

The teaching of the second language is based on the theoretical basis
of the socio-cognitive theory of learning, the background and philosophy
of which is the constant indicator of course and determines the physiognomy
of the whole teaching model.

Itisnoted that, the individual, the behavior and the environmental conditions
interact and are determined according to the model of two-way determinism’.

Given that language is a code by which various functions are implemented,
the most important of which is communication, the socio-cognitive theory
of learning includes the following positions: first, communication is made with
language, and second, the main goal of language teaching is to develop students’
ability to communicate effectively in the new code, that is, students will be able

¢ Regarding the transition from the didactic model of the socio-cognitive theory of learning
to the teaching of a foreign language, see Pappas (2004, p.p. 134-208).
7 For the model of two-way determinism or tripartite reciprocity, see Bandura (1986).

13



The Modern Higher Education Review Ne 5, 2020 ISSN 2518-7635 (Print)

to o adapt their speech to the environment and the conditions under which they
communicate. Language is also seen as a social process, as a way of creating
interpersonal relationships and expressing emotions. Therefore, integrated
language teaching takes into account the social character of the language
and relies on it. Students need to connect with each other, to build friendly
relationships within the classroom that becomes a student community.

According to the above diagram, the stage of the transition from theory
to method follows. The method is the result of the background defined
by the theory and includes the organization in a systematic set of principles
of the data of the theory. The method includes the following data, which are
analyzed according to the data of socio-cognitive learning:

“a. The general and specific objectives of language teaching.

b. The selection and prioritization criteria of the language material.

c. 'The teaching activities, ways and means by which the principles
of theory could be implemented (eg dialogue, communication activity, group
work, individual, etc.).

d. The role of the teacher and the student in the whole teaching process.

e. 'The audiovisual media, their choice, use and role” (Mitsis 1999, p.103).

The last stage of transition to teaching practice is the technique, which
is interwoven with the specific method and is implemented with specific
activities during the teaching process.

The technique includes:

“a. The teaching phases.

b. The observed behavior and reactions during the application
of the method.

c. The interaction of teaching factors (students-teacher-material).

d. The media used and their effectiveness (material-manuals-audio-visual
media).

e. 'The evaluation of teaching (assessment of teaching work — gaps —
possible adjustments and improvements)” (Mitsis 1999, p.104).

APPLICATION OF THE TEACHING MODEL
OF SOCIO-COGNITIVE LEARNING IN TEACHING ENGLISH:
TEACHING STATE AND ACTIVITY VERBS

1. Class

The course is held for students of the B’ Class (4th year of study). Students
are 11-13 years old. It is noted that most students know their mother tongue
empirically. So far, several tenses have been taught (Present Simple / Continuous,
Past Simple / Continuous), which students use without significant difficulty,
but often form incorrect types by putting State verbs in Duration tenses (e.g. *
Mother is having a headache), on the grounds that it is a temporary situation.
The Class is relatively homogeneous in terms of knowledge, although there are
few exceptions in both directions.
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2. Teaching Objectives
a. Grammar
I. Distinction between State and Activity Verbs.
II. Proper use of these verbs at appropriate tenses: Past Perfect.
Comparison with other past tenses.

b. Skills
I. Oral Speech: Practice the correct use of the / n / phoneme at the end
-ing.

II. Written Speech: Practical practice in the use of verbs.

3. General Idea

The problem of using State and Activity Verbs can be approached through
a text that contains a large number of verbs of both types in both Present Simple
and Present Continuous. Students are asked to point out the peculiarities
in the use of each verb. The text, which deals with holidays in the Himalayan
Mountains, is expected to arouse students’ interest, as it will be taught in mid-
December. At the same time, with the distinction between State and Activity
Verbs, the large number of verbs in Present Continuous will be used to practice
the use of the vowel / 1y / in the suffix -ing, a vowel problematic in the majority
of students, who are taught English as foreign language.

4. Before the Lesson

Present Simple and Present Continuous tenses have been repeated with
several exercises to clarify possible gaps and recall details about the use of these
tenses.

5. Connection with the Previous Lessons

In previouslessons, there has been talk of various sports and leisure activities.
The teacher asks the students to talk to him about the activities they are
involved in. In this way, the taught vocabulary is repeated and its consolidation
is checked.

The teacher directs the discussion to mountaineering and asks if some
students have dealt with it. There is a brief discussion about the difficulties
of the sport, the emotions it offers and the equipment required. As part
of the discussion, keywords of the text are taught. Moreover, some questions
are posed, he answers to which will be found in the text.

6. Introduction

After the discussion, the students are divided in groups of 2 people, with
the criterion that there is a weak but willing student in the group, and that
the second student is someone more capable so that he can help the weak student
of the group. With the class divided in this way, students are asked to read
the text, answer the questions and put italics in each paragraph. It is explained
to the students that the aim is not to understand every word of the text, but
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the general meaning. During this activity, the teacher walks around the classroom
and explains keywords, where required. He also intervenes correctively in places
where he believes there is a risk of misinterpretation of the text.

The students then read the text in paragraphs, while the teacher intervenes
in moderation to correct the students’ pronunciation, insisting on the phoneme /
n /. At the end of each paragraph the teacher asks general understanding
questions, explains the essential vocabulary and solves any questions. Then,
the students read the italics of the paragraphs and the best one is chosen, based
on its grammatical correctness, completeness and brevity.

7. Phase 1 (The problem is posed)

The teacher divides the class into groups of four people, making sure that
they are as homogeneous as possible and that there is at least one good student
in each of the groups that serves as a model-student. In each group, he assigns
two paragraphs of the text and asks them to underline all the verbs and classify
them into two columns depending on the time in which they are (Present
Simple or Continuous). If it is a simple task, it is possible to save time if these
two tasks are performed in parallel by different members of each group.

The teacher then asks the students to replace the verbs in Present Simple,
turning them into Continuous. Motivations are given to the team that will
finish first without mistakes. Again, it is advisable to divide tasks within each
group. The teacher checks for errors in the formation of tense (e.g. *They are
going), but does not intervene if a state verb is used in Continuous tense (e.g.
*He is understanding).

Students are asked to read the sentences and check pronunciation.
Suggestions containing State verbs are listed on the board and students are told
that these verbs cannot be placed in Duration tense. Students who are always
working in groups are asked to classify verbs into categories and guess why they
cannot be used in Duration tense.

8. Phase 2 (Solution of the problem)

Students, working in groups of four, place verbs in categories. During
this process the teacher walks around the classroom helping and guiding. If
necessary, the teacher, guide students’ thought, by telling them to classify verbs
into the following categories: Feelings, Thoughts, Being, Having and Senses.
He also encourages them to consider whether these verbs describe an act
or a situation. At the end, the findings are read to the class by representatives
of each group.

9. Phase 3 (Formulation of Conclusions)

With the help of the teacher, the students are led to formulate the following
conclusions:

I. In English, Verbs can be divided into two groups: Verbs of Activity
and Verbs of State.
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I1. Activity Verbs can be found in all tenses, but State Verbs are usually not
found in Continuous tenses.

I1I. State Verbs can describe the following things: Feelings, Thoughts, Being,
Having, Senses

The teacher checks the comprehension of the rule, asking the students
to give him examples.

10. Phase 4 (Induction verification)

Students, working again in groups, return to the textand check the correctness
of their conclusions in the other paragraphs. At the same time, students are
enriching their boards with other State Verbs. The teacher moves from group
to group, assigning in each one, time substitutions for different verbs of both
categories.

11. Phase 5 (Application)

Students are given an exercise in which 10 grammatically incorrect
sentences are given and they are asked to correct them and justify their answer.
The exercise is done individually, but each student is asked to check the answers
of his neighbor. The correctness of their answer is checked, based on the rules
formulated above. The teacher walks around the classroom helping the students
and solving any questions that may arise in practice. Students who finish early
and are accepted in the role of the student-model, by the rest of the class can
help the teacher in this task. In the case that these students are used in this
way, the teacher makes sure that these students do not give the answers as they
are, but only to guide the others. The exercise is then checked, during which
the students read the correct answers.

After this exercise, the students, working in pairs, solve an exercise in which
they have to complete some sentences by placing the verb in the appropriate
case tense. Alternatively — and if required by the class level — this exercise can
take the form of multiple choice. The exercise is done and checked in the same
way. The pronunciation is checked uninterrupted throughout the application
phase.

12. Phase 6 (Evaluation / Feedback)

Students are given a series of exercises similar in form to those in the above
paragraph. These exercises should be solved by students individually either
in class or at home, depending on the time available. In any case, students are
asked to write down their answers on separate pages that the teacher collects.
Then the exercises are checked as in the application phase and possible problems
are pointed out.

On the same page, students are asked to classify the new grammatical
phenomenon on a scale of 1 to 5 based on its difficulty and to explain which
points they have not understood well. This assessment can also be made
anonymously, at the discretion of the teacher.
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Based on the check and self-assessment exercises, but also the general
performance of the students in the classroom, conclusions are drawn about
the consolidation of the phenomenon, which are communicated to the students.
Furthermore, it is repeated at the points where this is deemed necessary.

CONCLUSIONS

New requirements for multilingual European citizens have been created,
by promoting and managing linguistic and cultural diversity within
the European Union. Satisfaction of the created needs presupposes on the one
hand the implementation of a specific language policy plan at the supranational
level, and on the other hand, the formation and implementation of a separate
foreign language educational policy which ensures the “productivity” of learning
foreign languages in the educational institutions of the various states.

Satisfaction of these needs has arisen from the design of educational
strategies by those actively involved and engaged in foreign language education
in various countries. In light of the design of educational strategies to meet
the new requirements, it is introduced the educational model of socio-cognitive
learning theory for teaching and learning foreign languages, presenting the case
of the teaching of State and Activity Verbs where English is taught as a foreign
language in the classroom.
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KEVMC-METO/I: IMTAKTUYHA MOJIE/Ib
COIIIAJIBHO-KOTHITUBHOI TEOPII HABUYAHHS

IIIT YAC BUBYEHHS AHITIIVICBKOI MOBMU K ITHO3EMHOI. BU-
KITAJAHHSA NIECTIB CTAHY TA OIi

Teoprioc ITanmac, BiitcbkoBmit atamte npu [ToconbceTsi Ipernii B Ykpaini (Pecrry-
onika Ipenis), nokrop ¢inocodii (PhD) y ramysi dinonorii, TeroTop kadenpn
icmaHCPKOI MOBM Ta UMBIMi3alifiHUX BOCIiIpKeHb Bifkpuroro yHiBepcurery
Ipenii, Byn. Ilapomoc Apicrorenyc, 18, 26335 Ilarpu, Ipeunis, gspappasuoa@
gmail.com

CninkysanHs — ue 36 430K Mid 1100bMU, 4 MO8A — 11020 IHCMPYMEHM, W40
donomazae nmoouti eupasumu ceoi nouymms ma oymxu. Came mosy 0ocnio-
HYIOMb 3 PIBHUX CIMOPIH Ma Memo00N02iMHUX 3Acal, AKi 3HAUHOW Mipoto 6i-
dobpaxcaromy pisHOMAHIMHICMYb BUMIPi8, 003807IA10Mb Kpauie 00CIiONy8amu
MO8y ma npoauanizyéamu it 0cHoéHi meHoeHyii. Mosy posensgoaromv SK coyi-
ANbHUTL NPOUEC, WL CMBOPIOE MINOCOOUCMICHI CTOCYHKU a MAKOX € 3c060M
supaxceHns emouyiii. Tomy iHmezposare HABYAHHS 6 NPOUeECi BUBHEHHST MOBU
8pAX06y€ Ma CNUPAEMbCA HA COUianvHUll xapaxkmep mosu. Moere ma Kymv-
mypHe pisHomanimms 6 mexcax €eponeticokozo Cor3y cmeopuso Ho6i 8UMO2U
00 6azamomosHux esponeiicokux epomadsn. [ns moeo, w06 8ionosioamu Ho-
BUM NPUHUUNAM, He0OXIOHO, PO3PoOAAMU 0c8imHI crmpamezii mum, xmo bepe
AKmueHy y4acmov Y HABHAHHI [HO3EMHUX MO8 Y PI3HUX KPaiHax ma Y HOBOMY
konmexcmi. Lle 3a6e3neuumnv «npooyKMuHiCMv» BUBUEHHS THO3EMHUX MO8
npu 6mpoeaodieHHi iHUIOMo8HOI ocsimu. Takum 4YuHoM, iCHYE HaeanvHa No-
mpeba cnpusmu npouecy KOMyHiKamueHozo HA64AHHA, w00 cmyodenm, AKUL
BUBYUAE THO3EMHY MOBY, Yy NPOUeci 83AEMO0IT 3 THUUMU CIMYOeHMaMu, 0inuecs
ceoimu ideamu. Y okpemux eunaokax, maxuii nioxio 003601umv adanmyeamu-
€A 00 NPAKMUYHUX 3HAHL MA 3AC60108aMU THO3eMHY M08Y AK PioHy. KomyHi-
KamueHe 6UKIA0AHHS iHO3EMHOI MOBU NIOKPECTIIOE KOMYHIKAMUBHY PYHKUiI0
MOBU Ma 00380/15€ CNYOeHMAaM 6 NPpoueci CNiNKy8anHs nobyoysamu OpyicHi
gioHocuHU. Cmamms micmump Mo0enb meopii COUianbHO-KOZHIMUBHO20 HAB-
YAHHA 6 KOHMeEKCMI KOMYHIKAMueHo2o nioxody 00 6UKNIA0AHHS Ma 6UBHEHHS
iHO3eMHUX MO8.

Knwouosi cnosa: coyianvHo-kozHimueHe Ha8UAHHS, KOMYHIKAMUBHULL nio-
X10, M0oOenb 080CMOPOHHVORO DemepMminizmy, diecnosa crmary ma Oii.
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